
BAMT GUIDELINES FOR ACCESSIBILITY AND
INCLUSIVITY FOR DISABLED STUDENTS ON

PLACEMENT

These guidelines have been written collaboratively with advice and involvement from

members of BAMT Disabled Music Therapists network and members of the BAMT Training

and Education Committee. The guidance is written for Music Therapist Placement Educators,

staff teams at training Higher Education Institutions (HEIs) and students on placement. They

have been written to support the planning and development of high quality, positive

experiences for disabled students on placement. Any specific questions should be directed

to the relevant organisation.

1. Central principles for supporting disabled students:

1.1 An acknowledgement that disabled Music Therapists have a valued place in training

programmes and in the profession and that disabled people are represented as both

therapists and clients.

1.2 An acknowledgement that disabled Music Therapy trainees and Music Therapists have

unique skills and perspectives which are of great benefit to clients and organisations.

1.3 A recognition that disabilities may not be not be visible, may be newly



1.7 The promotion of good practice. Share this guidance and include reference to it in

documentation (e.g. handbooks and information).

1.8 An acknowledgement that these are not easy conversations, that stigma, ableism and

unconscious bias exist everywhere and that students may have had traumatic

experiences.

1.9 Placement settings have a responsibility to ensure that they comply with the relevant

legislation. For reference; the Equality Act can be accessed here. Guidance from EHRC

can be found here.

2. Structures and support:

2.1 Music Therapist Placement Educators should complete Equity, Diversity and Inclusion

training and Unconscious Bias training, where available. Placement Educators should be

aware that disability is a protected characteristic under the Equality Act 2010.

2.2 Placement planning to begin early wherever possible to allow for a thorough

consideration of all issues (including travel, accessibility, timetable).

2.3 Open and clear communication prior to, during and after the placement. Some students

may prefer to talk directly with the placement provider about their needs, others may

prefer the HEI team to do this (with their permission).

2.4 A visit to the placement setting to be offered prior to the placement where possible.

2.5 The student should be introduced to Occupational Health if this is welcome and

appropriate.
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3.6 Asking if the student would like to be in touch with a student previously at the

placement, if appropriate and useful.

3.7 Asking what kinds of communication styles are most useful for the student. For example,

an autistic student may want any unspoken expectations to be clearly stated. A d/Deaf

student may need a specific environment for meetings.

3.8 Discussing a schedule, including travel arrangements, breaks, and timetable.

3.9 Processes for information sharing, including any existing guidelines and the student’s

preferences. This may include clinical note writing.

3.10 How best to introduce any changes on placement (e.g. to timetable or a new

initiative).

3.11 How feedback (formative and summative) will be given and what feedback method is

most useful for the student (e.g. in



5. Time

5.1 Flexibility relating to time and timing may be needed.

5.2 Consider a slower, more gradual induction to placement, and discuss this with the

student and the HEI.

5.3 Consider the placement day; would it be useful to have a late start, a break after arrival,

an adapted schedule, or an early finish? Might the student do some work from home if

appropriate and helpful?

5.4 Disabled students may need more tutorial support, more supervision support, shorter or

longer placements, as well as accommodating any adjustments identified by

occupational health or the student themselves.

5.5 More opportunities to understand systems, including computer or notes systems, may

need to be offered. Ensure that the student has had opportunities to ask questions and

to understand details. Information already given may need to be revisited or

communicated in different ways.

6. Equipment and other support

6.1 Assistive technology and other IT support may be required and may need to be set up in

advance.

6.2 Equipment such as chairs, tables and workstations may need adjustment.

6.3 Specific and specialist equipment may be required, which may involve ordering in good

time. The student should be consulted about what is most useful.

6.4 Musical equipment may need to be set up or moved if required.
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6.5 Some students may choose to bring their own equipment, or need equipment that is not

usually present in the se

https://www.gov.uk/disabled-students-allowance-dsa


6.13 Ensure that you are aware of any adaptations to assignments/assessments and any

impact upon placement work.

6.14 Have a process agreed between Placement Educator, student and HEI to allow

responsive adaptation should any issues arise during the placement. This should include

a named person (eg a course tutor or disability advisor) who will be the first line of

support for the student.

6.15 Be open to pausing or extending the placement should this be a reasonable

adjustment.

6.16 Ensure that there is opportunity for the student to give feedback on their placement

experience (eg an end of placement meeting or online form). An evaluation of the whole

placement, including discussion of any identified barriers will allow a process of learning

for all involved. If a meeting is organised, a member of the HEI should offer to

accompany the student in a supportive role.

Placement Educators – being an ally, and dos and don’ts:

This section is informed by feedback from recent Music Therapy graduates.

Being an ally means acknowledging that everyone is different and moves away from binary

and ableist language (e.g. right/wrong, able/disabled). The pillars of allyship are; to educate

ourselves, own our own privilege and work towards transferring the benefits of privilege to

those who lack it, accept feedback and listen, and accept we will get things wrong

sometimes.

DO…

• Show an interest, be curious about your student’s disability. Be sensitive when asking

questions but be reassured that warm interest is more welcome than inaccurate

assumptions.
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Resources

BBC (2021) ‘The harmful ableist language you unknowingly use’ here

Bogart, K.R. and Dunn, D.S. (2019)

https://www.bbc.com/worklife/article/20210330-the-harmful-ableist-language-you-unknowingly-use
https://www.bps.org.uk/member-networks/division-clinical-psychology/power-threat-meaning-framework
https://www.npr.org/2022/08/08/1115682836/how-to-talk-about-disability-sensitively-and-avoid-ableist-tropes
https://www.remploy.co.uk/sites/default/files/Documents/Disability%20Guide/Disability_guide_EMPLOYER_A4_handbook_Nov_2017_read_only_full.pdf
https://www.sense.org.uk/information-and-advice/ableism-and-disablism/
https://s3.eu-west-2.amazonaws.com/assets.creode.advancehe-document-manager/documents/advance-he/The%20Disabled%20Student%20Commitment_1681910327.pdf
https://www.youtube.com/watch?v=E-gMMJHT2o4


My Disability Roadmap access here

Signs for Change Rose Ayling-Ellis (BBC)

AntiSocial – Neurodiversity and autism (Radio 4)

Other sources of support

Remploy

https://www.mentalhealthatwork.org.uk/resource/mental-health-toolkit-for-employers/?re

ad=more

Office for Students

https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/

support-for-disabled-students/

British Dyslexia Association guidance

https://www.bdadyslexia.org.uk/advice/employers/creating-a-dyslexia-friendly-workplace/d

yslexia-friendly-style-guide

Disabled students’ helpline https://www.disabilityrightsuk.org/disabled-students-helpline

Office of the Independent Adjudicator

https://www.oiahe.org.uk/resources-and-publications/good-practice-framework/supporting

-disabled-students/

Gov.uk https://www.go

https://likerightnowfilms.com/film/3356/My-Disability-Roadmap
https://www.mentalhealthatwork.org.uk/resource/mental-health-toolkit-for-employers/?read=more
https://www.mentalhealthatwork.org.uk/resource/mental-health-toolkit-for-employers/?read=more
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/support-for-disabled-students/
https://www.officeforstudents.org.uk/advice-and-guidance/promoting-equal-opportunities/support-for-disabled-students/
https://www.disabilityrightsuk.org/disabled-students-helpline
https://www.oiahe.org.uk/resources-and-publications/good-practice-framework/supporting-disabled-students/
https://www.oiahe.org.uk/resources-and-publications/good-practice-framework/supporting-disabled-students/
https://www.gov.uk/disabled-students-allowance-dsa

